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FOREWORD 



This "Orientation to Public Service" series is one of a set of nine student centered books designed to acquaint high school 
^ students with basic information concferning careers ir> public service. Each book addresses itself to either a major occupational 



grdup in public service. or an imgoirtant supplemental area of study necessary to the understanding of public service/) In addition 
to the student centered materials found in this book, a teacher's guide outlining how this bgok can be used in a course setting 

has been developed for the potential user. ^ ' . > ^ 

The "Orientation to Public Service" course Is the first in a series of three courses developed as a comprehensive approach to' 
vocational skill development in Public Service for Georgia High Schools. While materials in this course are valuable to the student 
without benefit of the remaining two courses in the series, a student would^^ormally enroll in;"Preparing for Public Service" and 
* the "PublicService Community Skill Development Program'' subsequent to the Orientation course^ . 

As with all burriculum materials and guides, the information contained here is a beginning point. In order for this course^ 
to effectively meet the needs of each individual student, the user milst adapt to local an d i nd i v i di ual student needs. As such, 1 make 
a strong recommendation that extensive use of the curriculum guides be used with the materials. Pncluded in these guides is a 
wide range of ^ggestions for helping these materials meet the local classroom teacher's needs. ^ 
' ^This material was prepared by the "Applied Program of Public Service" under a direcf gi^anVto Gwinnett County Schools 
from the Georgia State Department Office for Adult and Vocational Education (OAVE).*OAVE is presentjit**<««i§rthe direction 
of Dr. Russell Clack, Assistant Superintendent for Adult and VocatrOnal- Education Prograrnj 



In the development of these materials sprecial consideration should go tcTMrs. J^#^da Skiles. Her tireless efforts in evaluating 



these materials for their useability by the classroom student, have been i 



nyeruiable. 




aniel L. Cowart ? 
Project CoordinatoV and Operations Director 




OVERVIEW 



/This booklet contains several unitV'kreading' and related activi|:ies.^ Thk reading details 
. some specific aspects of the major .o5bpatianX.groDps. The "activities have"been designed to 
provicjb the student with opportunities to. furtHfer explore the objectives of t^e re.a«fi&i *ThV ■ 
activities vary in length and -complexity. ' ' - 

. ■ . Before- any .student begins work in a-booklet, the .teacher should become thoroughly familiar ' ^ 
with^the' contents. Some activities may take several days^ to*»complete. ' The teacher should help 
_the student budget Ms or her time aceorvJingly. Some activities may call for a resource p'erson, 
• a field trip or an'on-site interview. The 'teacher will need to be -aware of these activities and 
:^ schedule for them.early enough so ttfat the s.tudent can complete the activities withi'n the sjugges'ted. 

time frame as outlined in the Implementation Guide. • 

• " • ' >, • ' • - ' 

' The section orientati^ page (Where Am T Going? How Will I Get There? How WillJ Know? . . .*) 
is intended to serve .as 90 organizer, for the student. It should help focus the students thinking 
and^epare him or her-for the reading and activities to come." An orientation page appears for 
'.each section_ for 'c(»lt booklets. in' this series. ' ' • • • 
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This booklet has been designed so that'^tudents can work on man^f of the- activities independently 
with appropriate monitoring and guidance from the 'teacher. It is mos.t important to remember, howeveY, 
that these booklets are not wbr|cbooks anc), should not be passed out at the first of the period, worked* 
in, and tKen collected to be checked later. No material or set of activities can replace the importance 
of a creative, enthusvstic and well prepared teacher. Teacher preparation is essential ta effective • 



and .successfdl use of these booklets. 'Not only should. all materials and resour^jes be organized, but 



the^teacher should be alert to ^supplemental materials availabl^e through .newspaper stories, carefully 
chosen commercial games ^and books. • ^ ^ * 

As a continuing activity for^all MQGJs, ^tudents can develop bulleti-n boards 3nd.oth^ public 
relations type of displays for thi classroom and the schbol. The classroom should reflect |(he activities 
of the students, ^lak? liberal use of- student photographs, brochures, and posters to display various 
aspects of careers in-public service. As students see the invalvetnent of their. peers in these jobs, 
they will.rbe encouraged to participate inrthe program. A useful technique borrowed from the elementary 
school is to set up learn-ing centers around the r^om which give new students a chance to ''sample" a 
M06. through an ent$rtafning activity, photographs^ brochures or even^ a taped discussion with a resource 
person: These learning c^tef'Stshould rotate and change as new information is brought in and as student 



involvement in the careers chang^. Planning,- motivating, and .monitoring are the keys to success 
in the Applied Program of Public Service. / ^ * . 

17 For your infiprmajtion , answ;ejcs__tf) self-check a'ctivi ties an^other activities which require, 
-specific answers have been provided in the last' section of this fooklet. - It will be. necessary to 
develop answer sheets' for your file in order fgr" ski'dents to have access to them. . ■ 



DECISION MAKING 



Introductidn 



*' " ^ I . ' ^ ^ . ' 

Welcome to APRS, the Applied Program of Publi^ervice. When you travel to a new town you need to use a road map 

and follow signs along the way. You have, now eritered the l^d of Public Service and here, too, a road>j^p is helpful. Below * 

you will find your first road map'that shows you the route you wtfl be follo\^ing for the P€>^t 12 weeks. 



1. / - Practice' In 
Decision Making 



3 weeks 



2, /Introduction To\ 
Public Servic e 

/ - 1 week 



3. / Field Trip 
Guest SpeaRer^ 



1 week 




In Depth 
Unit 

3 weeks 
• 



In Depth 
Unit 

3 weeks 



6./ Goal Completion 
Unit . 

1 week 



You fjrobably now understand how the <ime,will be divided, but you'may not be sure of what all the terms mean/They 
yvill be explained as each area is examined. Your first signpost along the way is practice in Decision Making. Yoa will start your 
Qxarhination of decisfen inaking by playing the following^me. When you- have completed the^g^e, you and you^ teacher 
' will discuss the results and relate them to decision making. ^ ' . . ' 



Activity 1 '* ' ' . ' ' ■ 

Objeo|iVe:^ The student will play a simulation game in order to discover some things ab^ut decision making. 

Materials: \ This activity page. 
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ERIC 



ACTIVITY 



You are a member of a committee of 



, people who have been selected to make a very important decision for 



mankind. You ar&? nftember of a group of people who are the last survivors of the planet earth. All members of the 
comhriittee have terminal illnesses and are not expected to live. At the present,time the entire group is on an island where a 
volcano is about to erupt. You have a plane and enough gas to make one trrp to a safe plac^. There are'twaWe places on 
the airplane. Since you cannot possibly be included on the trip because of your iltness,you and your fellow members , 
(none wlH be included on the trip) must decide which of the people will be allowed on the plane. Whose who stay behind 
will die. ^ ■ , 

Although your decision will be final and will not be questioned, you also feel that you mijst 6e able tagive a ^easoi^ 
to those who will be left behind. Your task is to decide who is to go and who is to remain.- Your other task .is to give a 
reason for those.you are leaving behind. , ' , " ■ 



1. Pregnant woman who is a known prostitute (28 years old) 
^2. Xc40 year dri-'S^holic priest \ 

3., A 65 year old masW machinist .an^i^bracksmith 
4.. A middleaged nuclear physicist (SS^^arsold) 
5. A 1 0 year qjd school girl ^ ' 



6. A young male biologist * (25 years old) \ 



7. A United States Senator^ (63 years old) 

8. A 40 year old movie actress . * 

9. A young woman school teacher (21 Vears old) 
10. An 1-year-old boy'with whooping-cough, (son of schoolyteacher) 
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V SUGGESTIONS FOR THE TEACHER 



Activity 1 -\p. 2 



Materials- 



.The simulation game 
Decision Making booklet, 
are also needed. 



is/ in the students' 
.halk and blackboard 



Guidance 

\ This activity is/designed to be a creative 
grouk approach tq? learning the four parts of the ' 
decis>Q^n making modei. Divide'the group into 

• - several 'snoall commiftees, and 'then get the group 
decision fi^ojn each: Aftfer thr^tudents have made 
their decisioh^as t/p who goes on tke plane, question 
thera as to how ^hei^ decided. Age, skills most use- 
-ful in a non-deveVobed new society, and the'^ability. 
to procreate are m|?%ual .items students mention 

>vas., deciding f actc/r/S . \The instructor-should label 
J^ese critical factors '■■and place them on the black- 
board. As the other three parts of the decision . 
making model ari^e in the\course of the discussion, 
-place them on the .blackboai**^. 

NeJct, a disfcussion of ti^e purposes of these - 
critical factors should brin-g\6ut the underlying 
value— survival/ of mankind. bK sure the student ' 
can 'differentialte between the^t^^k-selecting 
passengers-and;, the. underlying vallE^es-sav.ing mankind. 
Also, since* the groups" usually hav^some.differences 
of opinion injtheir^ch(jices of survi'Vors, the 
instructor shpilld encourage them to di'scuss the pros 

. and cons of tli6ir choices so that- the students are 



Purpose 



/ 



The airplane simulation game is an ^inductive 
tool that results in a decision making model com- 
posed of four parts — VALUES, CRITICAL FACTORS, 
WEIGHING ALTERNATIVES, and the DECISION. These 
four parts are the organizational structure for 
the remainder of this booklet, and. the activities 
in this unit are orga.nized under these four head-, 
ings. These activities will help students select 
the two Major Occupational Groups they will study 
for the remainder of the semestej". 



Guidance .- cdntinye'd . 
actually engaging in weighing the alternatives. 
• Formally identify tfk process— weighing 
alternatives . When all the groups have, resolved 
their differences and the final passenger list is-, 
complete, the- instructor should identify this oro- 
cess as the last step/^ theydecision. 
. , Furthermore, th'e airp 
lem causes the students to 
critical factors and their 
difficult, forcing tHem to 
could fulfill more than one 



the 



ane fuel leakage prob- 
re-evaluate their 
choices become more 
decide which passengers 
role. / 

The last alteration to the simulatiorf game, 
Vetiusi an contact, causes the students to 



Z : — r' ^ 

SUGGESTIONS FOR THE JEACHER 

J • X 



\ '. : ^ ' r ■ 

Acti'vity 1 p. 2 . ' , 


Materials 
« 

c 

« 

1 

/ 

/ 
i 

•» • ^1 dance • , ' 


' Purpose 

» ' 


V • continued 

• 

reverse their criticaV factors'. The survival skills'" 

• are now geared ta an advanced technological sopiety 
, and the ability^o commun^ca.te v/ell. The choices 

are easier for the ^selection ca|mittee, since the_„ 

• elected- delegation 'will ^not be placed in any 

• "personal danger/. The Venusians will decide whether 

to offer aid, thus grieving the. selection committee 
of the ultimate outcome. The instructor should *, 
bri!ng out- the, point ^^^^ flicfre -serious the con- 
sequences^ the more difficult- the decision. 


Modifications or- Extens-fons* > , 

* * * . * 
• * 

.■<'■•',■ 



11. .A retired doctor (73 yeSafs.old) ^ , , 

12. A 27-year-old civil engineer (Builds bridges and the like) ^ - 

13. A 28-year-old female assopiate professor of history . ^ • 

14. A .18-year-oid boy who has been arrested for refusirtg to bdWrafted ^ \ * ' ' . 

15. A 55-year-old farmer ' - - ' . " - , . 

16. A 50-year-old male airline pilot • . ' 

, My choices Ramoris ° ' ' ' » Group Chdfce Reasons 



1. 
2. 



♦ 5. . , . _ ' • , . 

6. • ' ' ^ ' 

a. ~ , . 

.9. • 11 : ' 

to. ' * . , 

A gas leak develops and the plane can only accomodate six people. Aetink your choices of the. 1 2 you have selected 
and select six. , ' ' " * - 

My choices RalMoni ^ Qioup Choice . Reasons 




The Venusians have just contactgd Earth by vyay of airplan^ radio. They are concerned about the future^of "Earth' 
but are not convinced the survivors of mankind should be spared. They want an eight person delegation to convince the 
Venusian High Council that mankind*' is w/orthy of saving. The Venusians will not harm any of the Earthlings. 

If they are unfavorably impressed, they will simply return the Earthtings to the island without'^giving any additional 
help. If they are impressed by the Earth's eigl^t<person delegation, they will give all survivors valuable assistance. Your 
task is to select these eight people. * » . » . • 



r 



My choices , ^ Reasons^ Group Choices -Reasons 

2. - " . • - ' / 

4. , . ''^ ■ ' • ' / 

5. 

6. • . 



How will I kr/ow I've done it correctly? . . . Your job is t^parjicipate and make thb best decision you can. You will 



be asked, at a later time, to discuss the rdlasons for your decisions in a class disucssioiK^ 



Activity 2 , > Do iK>t write on this lorm. 

I Q|j|ective: ( will complete a test concerning thfe reading on the APRS Decision IVIaking Model. ^ 
(Materials: A test sheet from your instructor. 



* 


ACTIVITY , 




' ' 

Instructions: 






1. Securj^JB^ from your instructor. 


* r _ , * 




Z. Complete the test. 

Q 




* 






« 


How will 1 know Vy% done it correctly? . . 


. 1 will turn in the completed test for my instructor to grade. 








< 









MODEL AND STEPS IN ' . . . r- 

DEQISION MAKING^PROCESS" ' 

Now that you'have completed the game, you are ready for the next signpost. Below is th'e model you and your class designed 
during the simulation game. It^s an important signpost because you will be following this same process in making your decision" ' 
as to which two units .(called MOGS for Major Occupational Groups) in Public Service to study more closely: . " , 

Decision making is an abstract process (we cap't touch, hear, or smell it) so we have tried to make it easier to unde/stand by 
identifying and labeling the various stages of this process^ A clear understanding of the decfsion making process is a necessary tool 
' in making decisions about your career. . ' - 



VALUES CRITICAL FACTORS ^WEIGHING ALT.ERNATIV ^> DECISIONS 



STEPS IN DECISION MAKING*- 



1 



We begin with valdes. A per^nal value is an object, person or" idea to which you attach importance or significance. 

2- ^^^^ define the decision.' To do this you must decide exactly what decision is to be made. In the simulation game • 
> your task (job) was to select people. The real decision was how best to help the human face survive. 

3. • Now we move into critical factors. Critical factors are the important elements oc circumstances that influence your' 

decision. In the simulation'game, some critical factors were age, physical health, ability to reproduce and survival 
skills, (i.e., ability to produce shelter and food). Whe'n the Venusian#Wrived the critical factors changed and tbe ability 
to speak well and persuade people became the criticaLfactors: , ' 

4. We are now ready to mbve on to the next step, weighing alternatives. I n the game, when you were weighing the alter- 
natives, your group discussed the critical factors surroui^ding e«^h person's selection. For example, when considering 



• the pregnant prostitute, you considered her age, her ability to reproduce (obvious!), and the fact that you were getting 
" . two survivors for the one airplane seat. You compared thejse factors with those of other passengers, and made a 

selection. . ' - ; " 

5. The decision comes next. You are now at the point at which you make a choice between two or more alternatives 
or choices. A decision can only take place when there are two or more alternatives from which -to choose. An example 
. V, of decision making occuf red when you reviewed the critical .factors and weighed "{he alternatives between the- 55-year- 

old wf^er and the 25-year-old biologist. You decided which oi^A/ould best meet the needs of your committee. 

A critical decision is one in which the outcome or consequences are important to the person making.the decision. Often if 
is a decision which determines how many other ttu<^|^happen.' When you selected the Venusian?committe& it was easier than 
selecting the airplane passengers, because the ccipsequencesAA^ere different. In th,e case of the airplane passengers, you were making 
life and death .decisions. On thje other hand, if the Venusian representative committee failed to convince the Venusians, the only 
consequence was the lact of Venusian help. 

Values conflicts arise wHen you must make decisions between twp or mor6 things that seem ecjpally ifjnportant. It is 
difficult to make a decisipn because each alternative is equally attractive to you. A value conflict is like the child in a candy store 
who is torn between buying a peppermint stick or a piece of gum, ^ 

Let's revieyv some of the things wje have been discussing. When youare confronted with a decision, you try to figure out 
] exactly v^hat the decisi(^^ and what it \^ all about. You must find all. the choices available and select th^wje Which is best for 
you. What is best for you is determined by your personal values, A good knowledge of your personal valaS^s a basic tool for 
, good decision making,, , / , * / , 



Activity. 1 . 

Objective: I will review the readingSmateria( by taking a test. , 

Instructions: Once you have completedjthe reading secure a test from your teacher. Tumult in to your'teacher once you 
have completed it. Your teacher wilLevaluate it for your, ' . 



, DECISION MAKINa 



Values 




WHEREAMJG0IN6? ' 

By the time I have completed the following activities, I Nwill have gone throughwl the steps in decision making -^values, 
critical factors, weighing alternatives, decision - and will be ready to select two Major^Occupational Groups (MOG'S) for a closer 
examination. ' . • ' . . 



HOW WILL J GET THERE? 

1. Make some statements about some values I may 
have. > , ^ 



2: ^ Learn to identify typical cfues iS everyday decisions. 




3. Make some currenTdedipions about my values. 

4. Make spme decisions cbout jobs I rftight.likie. 

5. Compare the results of two different values 
appraisal rating scale. ^ 4 



HOW. WILL i KNOW 



I will v^ite doyvn things Twant and might do in^ certain 
situations. * ^ 

I will explain the human values at work in three life 
situations and.recognizing the importan^j^^hese values 



in.decision makings. 



I will complete the Values Opinions activity. 

I will complete.an occup^tional inventory and cipmffarison. 

I w>ill complete a- summary and comparison of^two separate 
iventories. ^ 



^ • ■• — y - ■ 

Activity 1 ' . > . ^ ' Donotwriteon this.form. 



Objectivet I wiH- list some aetiem^hat-might be taken if> certain situations^in orcfeMo discover some basic things about values. 



^Materials: This activity sheet. 



ACTIVITY 



^ You have just made some decisions in the survival game, ^ou took -what you knew and used it to make a decision 
which you wanted. When you make decisions for yourself it is important that you know what you want. Think about 
some things that you want. Write down .three things that you want. Beside ,each thing, write down sorrtfething you are 
domg now to get what you want. _ _ * ^ ' 



\ Three things I want ^ - I'm doi^g these things to get what I want 

^ 1. ^ 1 1. ' ' ■ _ 

2. ' ^ 2. 



3. : - 3. C : ^ 

; • ' — — 

Now, lets imagine that you are the principal of your school. What th^ee th^mgSnvlll you do? 

1. . 2. ; : .3. . * ' ^ 



Imagine now that you have won $25,000 on a T.V. game show. What will you do with the money? 

1. : 2. - 3.'^'^ ^ 



Suppose you are going on a long trip for a year..What are the^ three most important things you w«l take With you? 

1. 2. 3. , tJ S ' 

You have the chance to jdo anything you want during the-next school year. What wll^^u do? 

1. 2. ^ 3. 



How will I know IVe done it cortectly? ... I will use this to participate in a class discussion. 

" ' — ■ 1 ^ 



SUGGESTIONS FOR THE TEACHER 



Activity 1 - p. 10 



Materials . 



This activity in this booklet 



Guidance ? 



When the students are dis|uss^in§ theii^ ^a/iswers., 
help them to see their underlyfting "values , by asking 
them why they made a part^'culafr choice. Remember- 
in dealing>with values be sure to emphasize there 
are no wrong answers and don't pass rjiora.l judge- 
ments. ' . ^ 



Purpose 



f 

This activity helps tf)e -students recognize 
their own values. It also begins the process of 
self-conceptualization and seTf-awareness, 3S well' 
as illustrating the important part^that values 
play in making a decision. . , ^ 



Modifications orlfExtensions 

Divide the class' into small groups to 
promote a free discussion of students.' values. 



3G 



Y 
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^^-^^GESTIONS FOR THE TEACHER . ' 

^» - * ' 






( \ 

Activity 2 


-.p.'.n 






Materials jf 
The activity in this book. ^ 


Purpose ' ■ 
These two simulated decision making , 
exercises are designed tc give the students 
an opportunity to demonstrate their knowledge / , 
of the decision making process. The speci'fic 
questions after the exercises help- them analyze 
^the [sarts of the decision making 'model . 
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Guiclance 

The instructor should bring to the>,^stud6nts* 
attention the fact that the critical factors remain 
^ the same in this exercise. Thus, the differences^ 
* in students' answers are dfrectly tied to their 
differences ^in values. 


— : o ' — • — — — — I » — — 

Modifications or Extensions 

students could 'assume the different roles . 
In^ the two'^acfivitles and act out the various 
processed of deqision making, - • . * 
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Activity 2 . • ' ' Do not write on thi$ form.' 

Objective: I will read four situations and make a decision based on the information given. 

■ 

Materials: The activity below. 



ACTIVITY 



Read each situation below. Below each situation, write down the decision you think each person would make. 



Situation i 



IVIr. Davis is the park manager at Fall Park State Park. He' is makijag $16,500 a year. He and his fa'mily live in ' 
a home in the pacK for which he pays no rent, Mr. Davis enjoys the outdoors and takes great pride in keeping up the 
p^rk for visitors. Mr. Davis has three children, one of whoi^ill be going to college next year to prepare for a career 
with the United States Park Service. Mr. Davis is called int^hiis supervisor's office and offered a position as a regional 
parkji^manager. J n this position he Would ,make $30,000 a year. He Would oversee the activities of several park managers, 
handle financial records and budgets; and deal with personnel problems. There would be little time to spend in the 
outdoors. 



What does^'MrfDayis decide? 



Why;^(What were the Critical factors and alterriatives)?. 



. What does he value? ' ^ ^' . 



' Martha is a junior in high school and Jsra- talented musji]ari'; Her family is ndt very well off and Martha works 
\ weekends §nd some afternoons after school to help out at home, ^he would like to study music in college, Martha 
wond the stat^'music competition and has a chance to accdnipany the city orchestra on an expense paid summer tour 

\ . - . - ^ 11 , > . 





; ' y 




• 


of Europe. She would be allowed Jo play in some of the performances, Martha's school counselor has helped Martha , 
^ locate ,a summer job which would pay $3.50 per hour/ Martha \A/ould accompany a family to the beach for the summer 
and look after the family's 3 children. Martha would have a day and one half free each week. 

WRat does Marth*a decide? 

» . ^ , *~ 
Whv (Whaf are the^-critical factors and alternatives)? 






What does Martha value? ' 










J- '. 


How will 1 know I've done it correctly? . . . You will use this irt a class or small group discunion. Yoirshould be 






prepared to give reasons for your answers. ^ 
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SUGGESTIONS FOR THE TEACHER 



Activity 3 - p: 13 



Materials 

The exercise on. page 13. 



Guidance 

The instructor should lead a class discussion 
that includes an explanation of the ten terms the 
students are ranking according to their own values: 



Purpose 

This activity is designed to be a "before" 
measurement of ten values th.e students self 
ranked according to interest. The student will 
then be tested on these same ten values in 
the following activity, the. Hall ftest. 



Modifications or Extensiohs 

'Students could form small groups. The M 
instructor could then hand out dictionaries 9 
and assign a word to^each group. Each group 
could explain and give examples of -their 
assigned terms, e^g. factors / basic, security, 
creativity, aspiration. ' 



Activity 3 



Do not writa on this form. . 



I 

Objective: i will arrange a list of ten values according to their importance to me. 



Materials: The list included in this activity. 



ACTIVITY 



Directions to Students: 



As part of discovering your values, you will now rank the ten values listed below on a scale f rt>m one (most inriportaht) 
to ten (least important) according to their importance to you. There is no "right" or "wrong" answer, but please try to 
be certain that your ranking reflects the way you feel, gt the present time: ' 



1. ' Creativity, Independence 
2;. Risk 

3. Information, Knowledge 
Belonging 

5. Security ' ' ^ 

6, As{)iration (moving up) • 



7. " Esteem (job importance, how others view 

the job) 

8. Self actualization (develop yourself) 

9. Personal statisfactioji « , 
10. > Rbutin6, Dependability 



How will I know I've done it correctly? . . . , I will complete the activity and save ii for future reference. ' 
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Activity 4 



Do not write on this form. 



Objective: I will complete an occupational inventory in order .to help me make some decisions about jobs I might like. 
Materials: Hall Occupational Survey. , 



ACTIVITY 



J' 

Steps or Procedu/es: 

1. Your teacher will givej/ou the Hall Occupational Survey. - 

2, Read the I nstructions carefully. 

^ 3. 11^ there are parts you do not understand, ask your teacher for help. 



How will J know Tve completed it correctly?. . • • I will t^n in the .completed inventory to my ipstr^cror. 



( 



SUGGESTIONS FOR THE TEACHER 



V\ctivity 4 - p. 14 



Materials 

, The teacher will supply students with a test, 
.phe scoring, and the interpretation packet for* 
tnfe^ll Occupational Inventory. 



Purpose 



[n\/en1 



The Hall .Occupational In/entory allows 
the student to measure his or her values and 
attitudes toward work (i.e., the degree 
creativity, risk, security r or beVoftgins^ness 
a person feels is important in his or her 
work), ^s par'l of a values self-realization 
'actiyity, this test also ^shows a students 
preference in working w'ith things, data,' or " 
people. 



Guidance 



ModificationSr>Dr Extensions 



The instructors should familiarize themselves < 
with the test before adminstering it. Although - 
the test gives thorough directions on all phases ^ 
the teacher should read to the class the instructions 
for testing and scoring, and give individualized 
help in interpreting the me«(ning of the students ^ 
test' results. * 

Be sure yoii help the student see how the 
different work attitudes are related to various 
careers in public services. 



;^42r^* 



The APRS staff selected the Hall teat as 
'the standardized test" which best fitted th^ 
needs of the program. There are other tests 
wWch can be equally useful. A -list of 
standardized tgsts has, been int:luded in the 
Implementation Guide. 
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SUGGESTIONS FpR THE TEACHER 



Activity £ 


- p- 15 


Materials 


Purpose. * 


The activities in section thr^e and four ^ 
and tWs page's activities are needed since they 
are r^elal^ed, ^ 


This is the section following the values 
comparison activity. Students will compare ^ 
their self-ranked values with their Hall 
" Occupational Survey results, 

4 

* 


Guidance ' I 


ModificHjons or^Extejisions 


The instructor should check to &ee that ) 
students correctly copied activities^T^tir an'd ^/ 
five. Instruct the students to circle thKvaJkf^ 
that correspond in rank on both sides. Be sure 
to point out consistencies and inconsistencies^ 
in their self-evaluatitin and test results. 


Students whose areas .of interest are 
similar could be grouped for a discussion 
of their values. Students with dissimilar 
values could debate them, 

< 
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ActivhyS 
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Objective: |_will complete a valuesippraisal ta better understand my personal values. 
^Materials: A values inventory (from your teacher), your answers from Activity 3. 

• - / •■ • 



ACTIVI 



(nstructions: -, . ' * 

1 . Obtain a values appraisal inven^ry from your teacher* 

2. Complete the inventory following all instructions. 

3. Check with yout teacher to see that you have completed it correctly. 

4. Refer to* your answers in activity 3 and your values appraisal scale to complete the enclosed summary sheet^ 

5. List you rvalues as they occurred ^ * \^ List your values as they occur on 



in activity 4. 



your inventory froitt activity 5> / 



1. 



3-- 
4._ 

. , ^- i 

8._ 
9. 
10. 




1. 
2. 
3. 
4. 
5. 

9 
10 



i 
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6. Circle any v.alue that occurs in the TOP three of both columns. 

7. Put a square aroCind any value which ^Lirs in the BOTTOM three lines.. If you should become confused about 
what^to circle, see your teacher. ' * - . 



How will I know I've done it correctly? . . • I will show it to' my teacfrer, I wHI be prepared to compare my values 
with jobs in the Public Service jobs I am studying? , ^ ^ ^ 



DECISION MAKING 

V * 

Critical Factors 



J 



-^C^ ^^^'T'CAL FACTOR ^ 



Now that you have completed the values activities, you should have a clearer understanding of jivhat is important to you. 
You are ready for the second st§ge of decision npyaj^g, Critical Factors. In this case, you will rind important information about 



Public Service jobs. These^acts are critical because you*^ll use them to make a decision about what you will study in this course. 
WHEREAMIGOING? ''f 

^ij^Jiave discovered some important information to consider in selecting two Public 



By the timp Incomplete these activities 
Service Areas for in-depth study. 

HOW WH-L I GET THERE? 

# 

1. Complete reading about Public Service. 



2. Participate in two games'designed to h^lp 
me learn more about facts in Pjublic Service. 

3. Develop a list of my interests to compare with* 
what I miflht learn about*Public Service jobs. 

4. Viejw a filmstrip "Careers in Public Service--. 

5. FJnd out what' other jobs teachers in my • 
school ijiight have had. - , 



HOW WILL I KNOW ... 

I will tomplete^a self-checTTto be certain I will under- 
stand the reading. ^ * * / 

1 Will successfully construct and play "Public Service 
Squares" arjd "Four of a Kind". ^ ^ ^ 

^ I will complete "Will I like it?" 

I wilhanswer a set of qujjtions on the filmstrip. ^ 

I will interview three teachers and complete an interview 
report. \ ' ' \. 



6. Research some basic information about pre- 
paration and training for jobs in Public Service, 

7, Identify some skills In which I am interested.^ 

8. Go on a field trip to observe public service 
workers at their jobs. 

9, Prepare and participate in a guest speaker day. 

10. Complete a unit test. 



I will complete the forms (ir^vided for researching jobs. 

I will compl^ the "Holland Self-directed Search".* 
I will complete all preparation and evaluation. 

I will complete questions for speakers and complete a 
speaker evaluation. . ^ 

I will turn my test in'to the speaker for grading. 



INTRODUCTION TO 
CAREERS IN PUBLIC SERVICE 



A career in Public Sen^ice wiN be less of a mystery-and more of a reality when you finish this overview on public service jobs. 
This material introduces practical information to answer simple but important questions. It should help you explore the job 
choices of nearly 20% of our workers today. As in other career planning you will want to match your ajDilittes,' interests and per-, 
sonality with opportunities Jn public service. . . . 

\ 

\ 

\" 

WHAT ARE THE QUESTIONS ANSWERED IN THiS READING? 

WHAT laPUBLIC SERVICE? 
. WHAT ARE THE REQUIREMENTS? " HOW DO I GET A JOB? 

HOW FAR CAN I BE PROMOTED iAflTH WY BACKGROUND? 



HOVI^MUCH CAN I "MAKE? 
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STIONS: 



Askifeurself a question. What do Gerald Ford, your teacher, your principal, and Jimmy "Carter all have in common? Yes, 
^^ffm^^ they have all had public service jobs oifring their careers. 



Gerald'Fofd worked^ 



Jitpmy.Cairt&r,. ^ [ ^ , in addition to 1^ peanut business. 



. arid in my community have 



ThjBser^xampJes name people who have the better known kinds of public service jobs, Hgwever, government or public service em- 
ploys mpre workers than anyone else. About one of every five job holders is in a public service job. You may also be interested' 
in ir^ob in public services. ' ^ ' 

If you don't know what each of the two people named have done In public service see if you can find out Rew in the news 
papers. Ask questions. See if you can name at least two other people in your community whom you think may be in public 
service jobs.' Then, finish this preview lesson to see if public service jobs may be vwhat you want to 'investigate. 



WHAT IS PUBLIC SERVICE? ^. • • N ' 

A national group of people who. specialize in career development and occupational descriptions have shared their definition 
for public service occupations: i ^ , 

"Public service occupations are those civilian occupations . . . necessary to acqompRsh the • ^" . . 
mission (job) of local, county, state.and federal government" ' * ' 

These occupations are usuallsssupported by taxes and are in nonprofit organizations. ' - - " , 

^ ' . 20 



Jobs in the area of Public Service afe justpne part of all occupations. Just like your high school where you can study in 
many differenTareas (sci^K^, jqprnalism, fhdustrial arts^ob opportunities are also divided Into many different groups. The 
Unit^ States Office of Education (USOE) has listed fifteen areas in which all jobs are included. These areas are called CLUSTERS. 




Th^ {fifteen USOE Clusters 

1. ' Construction"^ 

2. Consumer and Homemaking 

3. "Marine Science ^ 

4. Business and Office 

5. Personal Service 

6. Environment 

7. Communications and Media 

8. PubHc 'Service 

9. Health 

10. Manufacturing 

11. Transportation ^ 

12. Marketing andDistribution 

13. Agribusiness and Natural Resources 

14. Fine Arts and Humanities 

15. Hospitality and Recreation 



Many famous people fall into each grou^ HOWARD COSSELL broadcasts in the field of COMMUNICATIONS. Men and 
women, like BtSS MYERSON and RALPH tJADER try'to help us as consumers. They work in the CONSUMER AND HOME- 
MAKING cluster, tf you'ye ever watched JACQUES COUSTEAU on television you'v&seen a man working m the MARINE 
SCIENCES. One of the richest men in the world/j. PAUL GETTY made his fortune in the area of BUSINESS. EUWELL 
G|BBONS for many years has worked in the ENVIRONMENT cluster. Truckers, with their CB radios, are in the field of 
TRANSPORTATION: The PITTSBURGH STEELERS are named after the many miners ir^Pennsylvania who are a part of the 
AGRIBUSINESS AND NATURyy. RESOURCES cluster. If you've ev^r bfen to your county recreation department and taken 
lessons you have been involved in the field of HOSPITALITY^ND RECREATION. Have you ever fjelped buiTd a hours or. other 
building? If so,^ydu have already been emptoyBd in the CONSTRUCTlOw field. All doctors/bentists, and medjcaj^ technicians 
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belong to the HEALTH area. The paperVou are reading was nnade\)y people in the MANUFACTURING business. Ever'beetn 
involved in an opinion poll? The people who created and carried out that poll are in the MARKEtiNG AND DISTRIBUTION 
business. Many entertainers; artist and craftsmen work in IhelField of FINE ARTS AND HuWiANITIES. Those people in 
PERSONALSERVICESserveascoaches, counselors, and advisors. ^ « , , 

THE PUBLIC SERVICE CLUSTER 

^ , The eighth cluster - Public Service - is the concern of this material. Generally, we can describe Public Service Occupations 
a$ civilian jobs necessary to the operation of local, state and federal governments. These jobs are established to provide services 
to citizens and are supporfed'by taxes. Your policemen, teachers, county managers, recreation directors, and many more are all 
public service workers. The water you drink, the roads you drive on, the schools you attend, and the public buildings and parks 
in your community are all tax supported and are areas of public service. Public Service is broken down into 8 Major Occupational 
Groups, better known as MOGS. Each MOG is subdivided into job families. 



Job Families in the Eight MOGS of the 
Public Service Cluster * 



Major Occupational Groups 
Government Agency Management 



Social and Economic Services 




Job Families ^ 

Fiscal ' (money matters) 
Contracts 
Personnel » . , 
Public Info/Reiations 

♦ 

Counseling 
Assistance 
RehabilFtation * 
Employment 



Educational Services 

Resources Management : 



Urban, Rural and'Community Development 



Public Safety, Corrections and Judicial Services , 



Regulatory Services and Records 



4 
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Transportation Management * 
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Education 

Libraries 

Museums 

Parks ' 
Forests 

Agricutture * 
Conservation 
Fish and Game 
Pollution Control 

Community Action 
Planning 

Building and Zoning 
Acquisition (getting land) 

Law Enforcement* 
Fire Protection 
Courts 

(^rrections ' v * * 

Prbfeaiion and Parole < 

Taxation 

Public Records - . v. 

Inspection ^ , 
Exar^iination ^ 
Licensure * . 

Census (counting people and things in our country) 
Customs and Immigration 

^Highways 
Airways 

Public Systems " -ujT^ 
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MAJOR OCCUPATIONAL GROUPS 



Since this is a time for reupwed interest in King Kong and 




nkenstein, a MOG man has been chosedn to illustrate 



positions at^ailable in PUBLIC SERVICE^These jobs will be discussed in greater detail later. 



The MOG man's head consists of GOVERNMENT AGBWCY . 
MANAGEMENT positions. The jobs are in the area of general, fiscal 
(money), personnel and public information. There positions are the 
head of the MOG man since they are responsible for seeing that all 
organizations run smoothly. ^ ' " 



^ The man's neck shows the s6ciAL AISID^ECONOMIC SERVICES 

needed in our lives: Job counseling, assistance, rehabilitation and em- ^ 

* ■ • 

ploynfient. . " > * . 



The left a/m is the helping hisnd of f DUCAtlONAL 
SERVICES: Government education &ogra'ms^ librarie$and 
museums are all included. 



RESOORCES'MANAGEMENT PQSltlONS^are raised high 
' with the right arm. Government employees working in the areas 
of parks, forests, agriculture, conservation, fish and game, and 



pollution control are held up by the muscular left arraff 
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Our man's chest iDulges with positions dealing with RURAL, 
URBAN, AND COMMUNITY DEVELOPMENT. Men and women . 
who work in community action positions, cornmunity planning, 
building and zoning and acquisition of property rest on MOG man's 
torso. V ' f • 

Supporting the laws of the land, MOG man's right leg in- ^ 

eludes PUBLIC SAFETY, CORRECTIONS, and JUDIClit SER- 

VICES. Law enforcement employees, as well as those m fire 

protectiop^^courts, correction, and probation, and parole, cling 

to MOG man's pants leg. . , ' ' ' * . 

» 

The man's stiff left leg istfie leg of the REGULATORY*. 
SERVICES AND RECORDS. Included in this job family are^the 
areas of taxation, public records, inspection, examination, 
licenles, census, customs, and immigration. 



Our one-footed monster is held up by t^e TRANSPORTATION 
MANAGEMENT groJp. If you worked in tWsfiefd you might work 
on the highiways, airways, public systems or waterways. 
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Now-that the MOG man is completed you can see the Major Occupational Groups.-(MDG's) of the Public Service Area. 
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Career Ladder 



It is important to remember that most government positions are awarded on the basis of experience and educational require 

ments. Because of these requirements people who are often qualified through experience could be disqualified because they lack the re 

' g 

quired education. Don't let this happen to youPlf you are interested in a position, become aware of requirenrientsand go get 'them 

A,"career ladder" will be shown for positions within special MOGS throughout the pamphlets. Basically, a career ladder 
shows what you must do to obtain positions with higher ^ay and more responsibility in your particular field. A career ladder is 
-.also a heirarchy, which is a system of classifying people with regard to econom.ic.or social status. 

Your career ladder is similar to a little boy playing baseball. He starts out playing in the neighborhood, then must ''try- 
out" to play Little League. His batting and fielding ability continue to improve and he advances to Pony League, Colt League, 
and American League or high school teams. If his skills continue to improve he might be drafted'and then go to professional base- 
ball in the Minor^agues. Competition is tough, but if he continues to work he might make the Major Leagues. Is he now finished 
on his "Career Ladder"? Not necessarily. If he can teach, he might become a manager or coach. If he studied business, he might 
become a team administrator. What happens to this boy's baseball career depends on his ability, training and the skills he develops. 
Similarly, where you want to go depends on you. . 

. . ' • • ■ ) 

Job Mpbility 



ie re- 

'if 



"Job Mobility" in the Public Service Cluster is dependent upon training, experience, and education. The jobs trfthe PuBti(f 
Service Cluster gen,erally require a college degree, often in business, architecture, management, or mathematics. Public Service 
workers also need to be able to communicate well with the public. Their job is to serve the public by providing the serv^ices a com- 
munity needs in order for its pteopl^ to I iveand work. ' " * \ • ^ ^ ' 

Job Mobility is the name attaghed to the steps an employee^avels up the career ladd^ Many factors affect job 'mobility. If 
you are interested in a particular job, find out about the career ladder and the entry level requirements. A typical career ladder in the 
business world looks like this. The squares show different positions and the circles ^ow what you must do to get to the next step. 



9 TOP MANAGEMENT 



7 MANAGER 
(D.ecision Making) 



v 



5 TECHNOLOGIST 
■{Decision Making) 



3 SEMI-SKILLED 



1 ENTRY LEVEL 
ty. S. Diploma}/^ 



ERIC 



82 




N 9 



I 

4 



Activity 1 
Objective: 



will check my understanding of the reading ab9ut Public Service by completing this self check. 



Materials: This form> 



Directions: Use blank sheet of paper for your answers. For the first seven statements, 
fill in the blanks with th^ best word or phrase to complete the thought. A list of terms. 
is-included in this box in case your memory needs a little reminder. Job Mobility^reer 
Ladder, Cluster, Entry Level Job, Major Occupational Group, Career Lattice, Public 
Service, Job Family. " • ^ ' 



1. Jhe^Uqited States Office of Education has organized a classification system to categorize all jobs into fifteen 



2. Most definitions of " show that government jobs at local, state and federal levels are held by peoplb perform- 
ing services to accomplish, the missions of government. ^ ' * . ^ . 

3. Law Enforcement is an example of a ^ in Public Safety, Corrections and Jgdicial Services. 

4. * The series of job? which a person might hold as he/she advances to.better and more responsible jobs each time is known as a 



5; Whert a high school graduate qualifies for^a job without any further training or education that job is confdered to be 
6.. ANerm used totlescribe the steps an employee travels up the career ladder is 



. 7. Educational ^rViqes is an example of ^ 



in the Public Servtee Cluster. 



Directions: Following is a list 6f ten iteqjs. Pl^ce ^ "Y" next to those-items th^re 
Major Occupational Groups in the Public Service Cluster, Place an"'N" by those that 
.are not included. > - • 
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^ SUGGESTIONS FOR THE TEACHIIR 



" ^ : ^—r- : ^ , 

/ , ^ - . Activity 1 - p. 30 


Hdaterials ^^^.^"^ 

You will need to have copies of the self- 
check available for student Use. The answer " 
sheet should be kept jn a reac^ily accessible 
place so that students can check their answers.; 

* « 

i 

■ • ■■ -1 ■ 

^ — '- ^ 1 


\ . 5 r — ^ 

\ Purpose 

\' ' ^4 ■ 
Students complete I^fTb? s^f-check in 

order to demonstrate their ability ttTidentify 

public service' terms , MOGs, and a definition 

of public service. >' 


Guidance 

This- is an easiVy completed activity. . S,tudents 
fill in the •missing te^s on questions 1-7. 'Ques- 
tions 8-17 identify the major, occupajiofial groups( 
Part IIP questions 1-7, matches ipubfic service 
terms with definitions. 'Part I v requfres students 
10. define public service in -a shon-t^ paragraph answer.' 

. . . .... ■.■ 


Modifications or Extensions 

Part* IV can be given. as a dis^:ii^ 
question' in addit''bn tb bei^g a;i5fitte'^ one. 

' - , / 

1 • » 

:\ * 




• -f^ if 



Part III 



Instructions: 



8. Transportation Management 

9. Hospitality and Recreation 
10. Social'and Economic Services 
1 <l . Resources'Management 
1^He3lt}i . . ^ 

/ " ■ 



13. Personnel Services 

14. Educational Services 

15. Manufacturing 

♦ . * * 

16. Communications and Media 



_ 17. Regulatory Services and Records. 



Match the terms found in the colamn on th^ft with the definitions by placing the correct letter in the space provided. 



1. Public Service 

2. Cluster 

3. Major Occupation^ Groups 
•4. dob .Family 

5. Career Ladder 

6, Entry Level Job 



7. dob Mobility 



a) name used by USOE to group occupations and jobs into 
* 15 categories. 

b) the term used for groups that are in a major occupational 
group,, , " V 

c) a job whjch can be held without any further education or 
training beyopd high school. 

d) the sequence of steps or promotions an employee can travel 
up the job ladder. / . 



f) 



occupations in government positions that accomplish the. . 
missions of government at local, state and federal levels. ^ 

the term for the eight categories for subdivisions qf public 
service.* " / 



g) ' the^ series of jobs, each one higher than the previous, .vyhich 
. a person might hojd in advancing withih an organization. 



Part IV 
Instructions: 



Write a short paragrapTi to answer the question below, 

In your own words, write oiit A/vhat yoj\elfeve to b^^a complet^efir^ition'of Public SeryicS. 



-Activity 2. * _ . ^~ - Do not write Ofi this form. 

Objective: I will identify job families and their appropriate occupational ^rqups,-^ , 
Materials: Game board, deck of cards, instructions arfd answer sheet, . . . - 



ACTIVITY 



Instructions: ^ . 

1. You have a choice of playing one of ttwo board garries to ^^ccomplish your objective. 

2. Select the game in which you would like to participate and read the.appropriate directions below. 

Secure ganieboard and other B)ater'4ls from! ycjiir.teacheri^.lf .none are available, construct a board and game from 
instructions provided by your teacher.. 

4, I nstructions for '^PuBHq'Servjce Squares", . * V-" . 

a) The- teacher will se(ect a number from MO. thjB playec that guesses thenumber or is closest wil4serve is 
" * ] ' ' • '; • ' ' * 

' • the Game Leader. (3-8 playferstnay participate). * / . 

• b) The Game Leader will h^h tfie.a.nsv^/er^ijeet and notify players that; they are right or wrong and keep the 

game moving by inte?pret1rfg cuJes vyhen necessary^ .,\ - : ' 

c) The Game Leader will shuffle the deck o^B Each player then is given an 
" individual record shietr:/:' ' ^ ] " ■ . ' ♦ ' • * ^ * 

d) The player to tHeTighi^ the (£3anie Uad^ dfaws.tH'e first card ia'nd places it ort. one of the eight squares. 
If it is p laced. on thVwrong^^iuare^lttrB Game Leai^^^^ card to the deck. If it is placed on the 

^ correct square,vthe player ril^rk'slt oh the reCQrdihieet Other players then take their turn, until one player 

^ ' has coVrjgctly'pfVced three-c^^^ L J'*;' V'-^ -;; > . ; - • . 1^ * 

, e) The win rjeV will i)e the Game Leader for the nexlgame- ' ' i v • 

< f) Wheayou:makiiy ...^ • / 

^" V ■': •'. : •.. -': '.. :.• -. " L •- - : \ < • ' :-\ • • ' i ■ ' • .- ' ' I 



SUGGESTIONS FOR THE TEACHER 



' Activity 2 - p. 32 • 


Materials 

' A large piece of cardboard 21" x IV I a 
packet of 3 X 5 note cards^ a yardstick oria 
ruler; a pen-, and the lis± of the. job famiV^s 
found on pages 22--23--i> this booklet. ^ 


Purpose ^ 

' This game' activity helps the students 
>identify job families with their Major 
Occupational Group. 

* • 

• 


. Guidance - - 

Directions for constructing' the, board: Assign 
•several students the tas^, 6f cfhstructing the game 
hoard with 'S.'MOGs on it, '^'e sure each- of the 
ergjit squares are large enough for^the note cards. 
to5§^e stacked. 'There will i)e 36 note* cards with ' 
the^name of a. job family on , each card, plus thfe 
zap and zing cards suggested- in' the. student manual. 
The instructions for p^^ing'&re self-rexplanatory 
in the student booklet."^.. ' , ' / 

• ■ . --^^ I . ^ 


— ■ f^. — 

4 ■ Gifidance - continued ^- 

* Directions for playing the game: Divide 
the class into several teams and play until all ' 
cards have been played. 'The team who gets 
all their cards in pilace first is the winner. 
Ypu can ^^Iso take the^ winners from each team 
and play a chanf^ionshj p match. 

St^udents who need special help in learning ( 
the job families can play soli tare with the 
. job family cards. ' . ' ^ 



r~ — ? ;M* ' ^"^ — 1 



SUGGESTIONS FOR THE TEACHER 



Activity 2b - p.* 32 



Materials 

A spinner, note card; a pen, and the }4st of 
j Ob f ami 1 i'es i n t,h i s" boo k 1 e t . 



Guidance 

. Students are basically matching all of their 
cards with job titles */ithin one job family or 
Major Occupational Group. They do this by drawing 
a card from their neighbor or the deck!. Be sure 
to make some zLing and zap cards like the ones in 
the preceding board and card game. 

There are self-explanatory instructions and 
pictures of the game in the student's packet. 
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Purpose 

Help students\(fent3fy the! job family 
in the various -MOGs th«;5ugh ai card s^ie. 



Modifications or Extenaions 



Qr: 



g) For added interest/ add ZAP/ards which.make you take one card off the board, and ZING ca/ds which 
> ^ ^llow you.tQ take another turn, - . ' ' . 

^ h) ^In preparing the gameboard, b\ sure the squares are large enough for the player cards to be stacked. 

5. thstructionsfor "Fourof a Kind". ^ \ " 

a) To start the ganne each person spins the spinner and the one with ^e smallest number serves as the first 
dealer. (3-S^ptayers may participate). 

b) ' The deafer shuffles the cards and deals 5 cards to each playfef and placfed the remair\ing cards on the table. 
^ Eacb ^t of occupations has been assigned a number, 1-8. . ' 

c) The object is for the players to get all four cards with job families from the same occupational group. As 
each sgt is completed it'is laid Dn- the table. (Much like the Authors, Old Maids arjfj Fishing'carcl games). ^ 

d) Players arrange cards in hand so that^hose'from the same occupations are together. The first player (.one on 

right of dealer) now asks any one.player for all the' cards. of an occupational group like the onp he has in his 

hand. (Ex. in your hand you have the following cards — ^- rarsonnel (1 ) 

^ * Counseling (2) . 

. , . • x ' Libraries (3) 

\, I ' Planning (4) \ ^ ' ' - 

> , ' • Community Action (5) 

th^refor.e you can calj for any of these but it is often better to call for cards that you ^e 2 or mpre of).. 
,e) THe player you asked must then give any cards of the set that you called.^ liyou do npt receive any cards of 
»the set you called,, you then draw from the deck. Should you draw one in the set that you called, yoiMtiay 
continue your play throi/gh the same steps, until you neither receive or draw cards you called. ' 
■ f) Continue play until all cards'are drawn. The winner is the player who nas the most sets. The winner Is then 
'^e dealer of the next game. • 
g) U§e the sample on the.following page to help you make the cards. Look on pages 10-21 to find the-job 
families listed for each MOG.* 



yrr- —rr-^ — ^— ^ 
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GAME BOARD FOR PUBLIC SERVICE ^QUARES ' 
MAJOR OCCUPATIONAL iSROUt>S 



i 
1 


O 

/i 


o 
o 


4 

^ RESOURCES 


GOVERNMENT 


" SOCIAL AND 


EDUCATIONAL 


_ AGENCY 


—ECONOMIC SERVICES— 


, SERVICES 


MANAGEMENT- 


MOVEMENT 

4 


• 






• ! I 


•1 ,1 
1 . 1 


• 

1 I 

1' 1 


\ ' ■ ■ 1 


: 1.-;^^ '■ ^ 








5 


6 




8 


RURAL, URBAN AND" 

' " j , ^ 
' '•COMMUNITY 

DEVELOPMENT 


PUBLIC SAFETY, • 
CORfiECTIONSAND 
JUblCIAL SERVICES 


REGULAtORY SERVICES 
AND RECORDS ' 


. TRANSPORTATION 

JViMI>IMV3CmCr>l 1 
♦ / 


1 

1 • r 


1 


1 . 1 
i 1 


1 .1 
1 • 1 



I n order to makfe a set of cards, locate a list o^f the job familieslrJ^ypur reading and write the name of the job family 
on each card, / ' ' r * \ , , . 



Activity 3' . ' ' V . Donot^ritepnthifform. 



Objective: I will Identify my own intere^and values and compare tjjem with parts of careers if) public sen/ice. , 
Mal»rial$: This introductory MOG and your own ideas and feelings. ^ • ' 



ACTIVITY 

— ^ : '— : — 



1. List tfie 10 things you like to do mostr^ — ^" - ^ . . , ■> , * 

2. ^ List the 20 things you like to do least. " ^ • " " ./ , ' ' 

3. - Star the five (5) out of ten jlO) that you like most of all. ' ^ ' \ * 

4. ^ t-Put a ($] sign next to each one that costs more than $3.00 each^time you do it. / \ ^ ' 

5. Put a "p" next to ^ach one tt^t includes other people. . \ , 

6. Put an ^4"' next to those thin^.you do alone. • ^' . , , 

7. Beside each thing thatVou like to do, write the name pi a public serviciB occupation in which this thi^g would be 
useful/ ♦ • ' ' * ' \^ ' 

'8., Beside each*thing that you do not like to do write the name of a public service peculation iawhjch this thing 
wouB^ot be helpful. - . - / <v • ^ \ ' ^ 

^ ' w - 

How wilt I know rve rohe.it (^rrectty? . • . atk yourself tfiese questionst 

" ^ ^ ' , " / - ' ' * , 

1. Do I like ctoing thing^with others^ or alone? ' . ' ^ \ : ^ 

2. Which public sen^ice careeKSo you feel would interest yoju^ most. Why? 



3.* ' Which public service career do you feel woujd interest you thjs least? Why?^ ^ ' . 

If you had to decide today whether or not to' enter this occupation, what would ypu decide and why? ' ^ 



■■■ ■ j\ 



■ / 
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SUGGESTIONS FOR THE TEACHER . 



Activity 3 - p. 36 



litis 



» penciL 



Materials 

activity and a pi^pe of paper and 



/ Guidance 

■■' / 

First, the instructor needs to review the" 
directions'. Relating the activities tq^public 
service is .the.area where s'tudents wi-ll requitre 
individual counseling. . * . 

^ ■ The .setond guidance approach is to show rela- 
tionship between the activity and public service. 
The following is an example. Students w|>o select 
activities ^ch as wa'iking or horseback riding iii 
"the woods show an interest in na|ture 'and physical' 
.activities which correlates with conservation and 
• /resource management.. If 'all of a studprvt's. answers 
indicate great interest in money, 'remind them that- 
^)ublic service wil-l earn them an adequate living 
but will not make them rich. ' 

Not all activities will relate. Analyzing 
the Relationship between the students' choices 
and public'service-will' require some creative- 
thinkrilg. The suggested guidance afJproaches are 
meant^as tools not answers. Encourage students 
■to see these relationships rralher 'than telling ' 
th^m the answers. ' 



Purpose 



To identify the s'tudent's interest and 
values and compare these with careers in 
piiblic service. 



■ Modification's or Extensions 

*rhe- evaluation qyestiohs on th^bottom of^ 
this activity could be used. as the basis of a 
class discussion, or written and handed. ijito 
the teacher. • , ' " % 



SUGGESTIONS FOR THE TEACHER 



Activity 4 - p. 37 



106 



1. 

2. 



Materials 

Pathescope film- "Careers in Public Service" 

9 

Sound filmstrip viJ^'^r 

Copy of review qu^tions must be on file .for ' 
the student. ^ 



7 

Purpose 



The purpose of- having the student view 
.avail able, information in public service is to 
give general information about this cluster to 
help the student decide. which MOG to study. 



Guidance ■ 

Teac*hers need to review this film and write 
appropriate questions.- Students readily View 
filmstrips so they- are generally well recetved. 
At tlmes,^ however,, the written question section is 
not as welcome. The^studefits should be given 
irnmediate feedback concerning their answers. 
Grading;, and returning the papers are simple pro- 
cedures and should be. augmented by ^ome type of 
follow-up actWjty. - • • ' 



Modifications or Extensions 

The teacher can have the qtaestions taped 
for the dis^dvafflaged students (or simply 
as a change of pace). Disadvantaged 
and handicapped children may also- tape 
they answers . 

• * 

Where possible, the teacher should allow , 
students to develop answers to questions 
in a group. At times the teacher shpuld^ 
forego entirely written or individuaj 
responses and elicit answers frqm.a group. 



Activity 4 



Do not^write oathis'form. 



Objective: I will view a filmstrif) on "Careers in*Public Service" in ofder to discover more fapts about Public Servi^. 



Materials: Filmstrip and viewer, questions from filmstrip. 



ACTIVITY 



Ihstruptionsr 

1. Secure the materials listed above - 

2. Review the questions ' 

3. View the filmstrips 

, 4. Complete the questions 



How wllf I knbvi I've completed tiie actjvijty corre<^ly? . » . i will turn in'the questions for my teacher to gi^ade. 



lOP . .. 
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Activity 5 



Do not write oh tiiis form. 



b Objective: I will find*out wh'at other jdbs teachers in my school have held to sh9w me the variety of jobs available. 
Materials: Notebook and pencil or pen. % ' ' ' . ^ 



ACTIVITY 



J 



1. 



Find at least, 3 teachers who have held jobs other than teach in^^ 



2, Make an appointment.. • ' 

3. 'You might ask the'fol lowing questions: 

" "a. Wh^t other job have you held? 

b. What did you*do on that job? ■ 

• c. What draining or experience was required? 

d. Did you enjoy th^ job? 



4. 



Into which of the 15 USOE clusters do these jobs fall? Beside the name of each job held by a teacher, write 

the name of the USOE cluster into which the job falls. See page 21 of this Introductory MOG. 
• *• , ' * 

Record' the answers of each teaclier to the questions in number 3. • ' 



How4(/ill.l know I've dpne it correctly? . .)f I will have my teacher check my notebook. 



J 



Hi 



ERIC 



11^ t 



38* 



SUGGESTIONS FOR THE TEACHER " " 

> 

^ \ 



Activity 5, p, 38 



Material . 


Purpose 


Notebook, "pencil o^r pen ^ , 

■■•^^ ■ ■••\ 


This%activity is designed to show the 
various backgrounds and experiences peopl6 
. have had before entering public service. Thus, . 
helping the student to see both the wide range 
and related backgrounds that people can have 
before entering' Dublic service. 


\ 






■ ^ ■ ■ . -^^ . , ■ ■ 


Guidance 


Modifications or Extensions 


the instructor should explain to the students ' 
the importance of making an appointment with the 
three teachers. Furthermore, the instructor 
- should inform the designated teachers of the ^' 
upcorfling interview. 


Slome^ students cpuld be assigned tape 
recorders and share their interviews with 
the class. » v . . 


. • ♦ * 

•;>■• t' ■ 

/ . * 


. \ ■ ' ' ' 
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SUGGESTIONS FOR THE TEACHER 



^ ^ ' Activity 6 


- p. 39 


Materials 


Purpose i 


Dictionary of Occupational Titles, Occupa- 
tional Outlook Handbook; The. Introduction to 
Careers in^ Public Service, which is the first 
critical .factor in the packet. 

Other materials needed are: two or four 'year 
college catalogs, secondary career center qr 'voca- 
tional school brochures, postsecondary vocational 
school catalogs, and some apprentice descriptions 
-collected froin local trade unions. 


The amount of time and money involved 
in training for various public service jobs 
are important factors for the student /to tajce * 
under consideration. This activity requires' 
the students to research this information 
^ and discuss it- 

■ • / ■ 
• . * / ■ '\ 


" ' Guiciance 


> 

Guidance - continued 


The student .directions are self-explanatory. 
The instructor should explain the organization of the 
two reference books. Encourage students to examine 
the various school* catalogs and apprenticeship 
programs. Stress th^ fact that throughout Georgia 

, th^re are numerous postsecondaity vocational schools 
thgt "Offer inexpensive-vocational training. Also, 

. be sure students* know whatlis available at their 
own secondary vocational school. 


and a four year college, and^ an /apprentice- 
ship program. ^ / 


Jhe,instructOf->^ould dijstinguish between a 
two and^ur year corkege pragram. - As a follow-up 
- activity, 'invite to^ theScl^sroom representatives^ 
^from a postsecondary- vocational school,- a two 

1 r • ■ — s— 


« if * 



Activity 6 Do not write on this form* 

Objective: I will discovter some things about the amount of preparation ^nd training for some jobs in put)lic service so that I 

can consider how much time I am willing to give to career training. * . . ' . 

' ' _ ^ ' ' ' * 

Materials: (1) The Dictionary of Occupational Titles which is set up like any dictionary, with jobs Usted instead of wordf 
(2) The Occupational Outlook Handbook which arranges jobs alphabetically, (3) »The Introduction to Careers in 
Public Service which contains the list of job families you will be researching, 



ACTIVITY 



Steps or Procedures: , . ' ' ^ 

' ■ ' i ' \' " ' \ ' 

1. ' Choose SMOG'S- look up 2 job titles from each MOG. . ' \ ^ '.^ 
. ' \ ^ 

2. Go to tfxe dictionary; of Occupational TitleVand the Occupational Outlook Handbook and lo^ up each job 
title. , , 

3. Fill-in the amount of education and/or training for each job title, * - • • - 

■ V .... ; ■. 

4. . Use the form from your workbook and do not write in thhi booklet, * ^ ^ ^ 

5. When you have filled in the information for 6 job. titles (2-lto|;each of 3 MOG's), Get together with 3 other stuffents 
and exchange information. Collect information on aMeast 12 job titles. ' • 



How will I know Tve done it correctly? • . . I will share my information Wfth students in my class. I will show them 
to mVteacher for evaluation. . - ^ 

-* . . ' i — ,- . . \^ * 
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MOG 


JOB 

i 


•» or more 
years bf college 


^ z years ot 
colleai 


□eiine 
apprenticeship 


vocaiionai/tecn^ 
training 


nign 
school V 


(1)' • • ^ 












' / 


" (2) • 


/I 












(3) ' 




• « 








• 


(4) ^ 






« 




— ^ 





■^"^ — 

(5) / 




. /, 










•••• / * • 




— 


\ 








' - / 

->l / : ^ — _ 














(ft/ 


* < 












T 

(9)" 


« 


» 

"tT^ 






^ > 


• 


f — ^ 

/ (10) 






\ 


* •« 


^ / 




(11) 










c 


• 


(12) 


1 \ i 








V 




V (13) 






9 

I 




J 




(14). . 




/ 










f 

(16) 


* * * 
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SUGGESTIONS FOR THE TEACHER 



' — . : ' ' ' 

Activity ' - p. 41 , * - / 


Materials-^ • ^ ' 

The Holland Self Directive test and"th^*^>^ " 
Holland Occupational FimieVl ^, ' l/^ 


! ' • . • : " 

Purpose 

y This self directed test measures both 
•iri'terest and ability, in specific job skills. 
The results of this test are placed intp a 
formula t^. translates them Into a thjree 
fetter cdde that designates the students^major 
area of interest and aBility. 


Guidance J 

The instructor should read over theVest ber 
fore administering it, and answer all ques<;ions 
concernirfg-it. The students have little diil|jcujlty 
indicating their interests and*abilities, However, 
. they will need help yr^e matheinatical interpre- 
tation. A«llow everyone the opportunity to cgmplete 
the graph and the interpretative section of their • 
test, but assist those, whp have/difficulty. Check 
to see that all students have three letter codes. 

At this point, the Occupational Finder should 
be" utilized andvthe instructor should revievj it. * 
with the students, 'Since all students are' required 
to Took up not only their own letter codes but 

.similar letter codes as well, the instructbr should 

— — t ' ' 


^ Modifications of Extensions 

As, a g^oup, do, the Occupational Daydream 
exercise in ^ the beginning of the .book,let; By 
doing this, the instructor will acquaint. every-^ 
one with Holland's letter code concept and the 
Occupational Finder booklet. 

The SeTf Directive Test includes an y ' 
excellent fist of career books. The instructors 
^ could assigfi these as extra credit reports to 
be given orally to the class. 

The APRS staff .found' the Hoi land Self ^ 
Directive test to be most effective in meeting 
cthe needs pf the program, A list of other inven- 
tories 'and tests are included in Implementation 



1'20 ' * • ' 
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SUGGESTIONS FOR THE TEACHER 



ERIC 



• Activity 7 

^ ^ 


- p- 41 , •• .; ^ ■ 


^ Materials 


Purpose ' ' , 


6 » 


«♦ ft * 

* : 

^ f e. 

\ 


♦ 








•v\; ' Guidance • ; . 
* • 

assist the student in seeing the different letter 
arrangeme^Tits, Urge your students to read over 
the -last section of the test entitled/Sojne 
Next Steps!' . ^ ^ • - . ' * 

« • • 


/ . ^ ^ 

Modifications or Extensions - ^ 
Manual. 


i 






— '■ : : 1 



Activity 7 . 



Po not write on this form. 



Objective: I will complete the Hollawd Self-Directed Search in order to discover some specific skills in which I am interested 
and show ability. ' I ' * . • 

• - Materials: The Holland Self-Directive Test and the Holland Occupational Finder. , 



ACTIVITY 
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Steps or Procedures: 

1. Your tearfier will hand out the Holland Self-Directed*Search. 

2. Read over each step of the Self Directed Search. Make sure that you understand what to do. Ask if you do not 
understand, and.ydur'teacher will help you if you have difficulty. 

' f ' ' ^-^ 

3. After you have completed the test, score it and obtain a letter code rating according to the tests scoring 
directions. 

4. Using your letter scoring-research the^ob areas your test interests indicate in the Holland Occupational Finder.^ 




How will I know Tve done it correctly? ... I will follow the instructions given in the manual. I realize there are 
no "right" or "wrong" answers. ' _ / ^ 

A 
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Activity 8 



Do not write on this form. 



Objective: I will participate in a field trip to observe public service workers on the job. 



*NOTE: This will probably be a group 
' activity which will be scheduled 
by your teacher. • 



ACTIVITY 



Instructigns: , • 

t. Your teacher will provide information about this activity. 



^ ^How will.]^ow rve done it correctly? . . , I will go on the field trip. 



f 



A. 
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4 SUGGESTIONS FOR THE TEACHER- 



• Activity /e - ,p. 42 



y^'k J. ^'Materials 
• . ?^' • . • 

,You;will need enough copies of each set of 
field, trfp questions for each student participatii 
in a field trip. ^ ^ 



Purpose 

The field trip-questions are included to 
help the teacher select -field trips Which will 
best meet the^ needs of the student participating. 
The questions also help the student^ organize 
his own thoughts concerning thinos he would like 
^tc seeyon a "Articular field trip. The field 
trip evaluation questions provide the teacher 
with fe^-bacK concerning the students' view, 
of the yV[ue of a trip. .Additionally, the 
evaluation questions^ enable the student to 
correlate work:, work-site and worker observation. 



^ . — Guidance ~^ 

Encourage the stijdents to answer all questions 
as opetily as possible. Explain the purposes of— 
these questions, to the students. ^ 

The instructor should confer with the students 
fior suggestions about the field trip. Plan well 
in advance. The styicterfts will complete" the "Field 
Trip Question" for^i before the field trip.. Thesfe 
questions can be[usad as a planning document^fbr 
the field trip, so aT)l the students can see some- 
thing of interest. 

On. tM trip, you can either o^erve several 
job families in different Major Occupational Groups 



Modifications or Extensions 

or yisit several offices on j.ob sites * 
^ within onetMOG. 

After the field trip the students cora- 
'^plete fh.eJlEjeld Trip- Evaluation Form". 
This form then serves as a basis for class 
discussion concerning thej;iel d""tri p . 
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FIELD TRIP QUESTIONS 
Part I 



1. Plac^ to be visited 



2. I w©uld like to see the following jobs; 



3. I would like to 'ta>k*to the following workers: 



I would' like to know about the foUow-ingj 
Salary: ^ . 



Working Conditions (Where^ workers work); 
Hours: 



Educational Requirements: 
Skills needed:. ^ 



Equipment used (if any) 



. Job Mobi:lity (advancement): 



Things. I can do now to prep^e for this job: 
What the wbVkers actually do: ' 
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FIELD TRIP EVALUATION 
Part II 



Name : 



1 > 



Date of Trip: 



{ Places 



Special job observed: 
MOG being studied: * 



'i. l>n g^eral,,did you enjoy the visit? Yes 
If no, explain briefly: 



No'' 



L 



2. Did the trip help you better understand the Major Occupational Grx^p ^vhich-you are studying? 



^ ,« 




Yes 



No 



■ Why? 



3. A. What jobs in the Major- Occupational *Group did yop see being performed? 



B: Whi,ch of these jobs, if any, would you like to have? 



C. -What did you find out about the 'requirements for jobs in the MOG? 



D. What did you find out about the kinddf work (duties and type of work) done by people this MOG? 
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FIELD TRIP EVALUATION" 
Part 1 1 - .continued 



Additional comments about t^^is trip: 



6. Write a two paragraph descri^ptioh ofv^a topical day of a worker in the MOG-vou Q^serv?d. 



/ 
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SUGGESTIONS FOR THE -TEACHER 





Activity 9 


- p. 43 ^ ^ ^ 




* *^ ' 
Materials 


Purpose ' ' 


\ 

• 

9 


' The enclosed ^"Sample Interview Guide", general 
"^questions, eiglit resource speakers, a telephone 
book, and a letter i llustf^ating the proper thank- 
^ou note form* . ' • ^ • ' 

Jo * 1, » o • 

• 


^ The MOG Fair offers the student the 
opportunity to question and listen to a speaker 
, frpm .each Major Occupational Group. This -fair 
. is an important factor in deciding which MOG 
to .study, since the student can consider and 
evaluate, all the MOGs at the same time. Jhe 
MOG Fair also offers an excellent ODOortunitv 
to acquaint members of the community, with )\PPS. 


k 


Guidance , 


.Modifications of* Extensions- 


4 • 

« 

- 


^The student manu&l expTains all the necessary 
preparation^ steps^ The following are a few helpful 
tips: ;An agendaTof the MOS Fair should be made 
^arly so it can -be included jn the information 
iiailefl^to the speajjcers. ChecTf to see each learning 
committee is prepared and go ov^ the* agenda with 
them. • . " * ' 


If space permits, invite other classes to 
4 the MOQ Fair and advertise the event in 
school . ' ' ^ / ' 

2. Invite the local 'news media to the fai?.^ 
This will help you .infojr^n the community 
about your program. ' - . W 




Assign. the refreshment responsibilities to ^ 
the Students and rev.iew social afnenities. 


3. * If the news media cannot attend write a 
* news release. 


136 


A phone' call followed by a confirmation letter' 
is the most effective way to contact anc^s^^'^jre 
speakers. Remember' to send thank yo\i note- 
= . ^ 


• 
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Activity9 Do not write on this form. 



Objective: I will participate in a "MOG Fair^^so that I can get a closer look at careers in public service and to review the 
things I learned in the Introductory MOG, 



Materials:, Resource Speakers (one from each MOG) Interviaj/v Guide. 



ACTIVITY 



Steps or Procedures: 

1. , Your teacher will select those people who will attend the MOG Fair and will send each guest a copy of the Intetyiew 
guide. 

2^ Groxips of 3 to 7 students are selected by the teacher to be in learning communities. The members of each learning 
' community will select a leaderto keep them on task and help in making decisions. 

3i Members of eabh learning community select the MOG they will interview and record on the Guide. 

4. The members of the learning cbmmunity will attend the MOG Fair arid ask questions from the Guide. 

5. The teacher and leaders of each learning community will arrange for the informal social hour after the questioning 
period. * ^ . . \ 9 

6. After the MOG Fair, each student is to write a Thank You note to the speaker which his or her learning community 
A interviewed. Go to the file and Ipcate the folder labeled/Thank You Note". This guide will help you write Your 

note. 



Sarnple Interview Guide on following page. 
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I 

STUDENT'S N 



SAMPLE rNTERVIEW GUIDE 



NAME OF PERSON INTERVIEWED IL 



POSITION 

MAJOR OCCUPATlOtJAL GROUP ^_ 



ifOCATION PHONE 

DATE OF INTERVIEW ■ ^ 



GENERAL QUESTIONS 

r 

1. What does you r. public service agenc.)t^o? - ^ 5. ' What do you like most about what you do? 4^ 

2. What arf your specific duties? (Wfi&t:do you'do?) 6. What advice would you give to high school 

3. * What kinds of education and training did you have students about chdosing pubjip^service careers 
^ to qualify for this job? in your occupational area? 

4- Whatother jobs are available in^your agency? 



Plan for MOG Fair 

J. ' Speakers give abrief Introduction. 30 to 40 nriinutes. 

2/ Student leader from each learning community will ask questions. Some <Jf the questFons oo the interview guide 
may be answered in the speakers introduction. Listen carefully and write down the aqswers. 30 minutes. 

. 3. After the questions have been answered, the students and guest speakers will fTave an informal social gathering. 
Students can ask questions of any guest at this time. 20-30 minutes. \ 

How will I know Tve done it correctly? ... I will attend the MOG Fair and my interview Guide will be completed 
and checked by my teacher. ' * ^ - - • ' 

a' ^ ' * ' ' ^ 

SPECIAL NOTE: This MOG/ Fair will take 9^inutes, so student schedules will have to be arranged accordingly 

in advance. Send out the ques^onnaire to speakers at least one week before the Fair. Cdntact speakers early ih the 

quarterl ^ ^ _2 • 

^ . . v.^ 44 \ ^ ' ' 
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SUGGESTIONS FOR THE JEACHER - /' 


% 


» 


Activity 10 


- p. 45 


• 




' Materials 




Purpose 


• 




• Ttie test, magazines, scissors, glue, note 
cards, and poster board. * 

'» 

*. 

> 

1 


This unit test measuresi the students' 
abilities to identify public service terms, 
the MOGs within public service, and the 
ability to distinguish public service from 
other work clusters., 

0 


« 




Guidance 


^ ' — ^ 

Mod'ificatfons or Extensions • 




1 


The test and accompanying answer sheet are self- 
^ explanatory, with the exception of the first eight 
questions on the test. The instructor needs to 
design a chart that illustrates each of the eight 
MOGs in public service. To accomplish this, cut out 
pictures from magazines that typify ^the nature and 
type-ef work done within a particular- MOG. In 
addition, print appropriate cTues as a caption for 
each picture. Example: A small picture of a tree 
and a small picture of a fish: The caption under- 
neath reads— This is the environment and the nature 
of things I work with. 


^ , Divide the class into several small work ^ 
groups,, and provide them with old magazines, 
scissors, poster j)oard , glue, and note cards.' 
Assign the students the task *of making the 
chart. Select the best pictures and captions 
for the te^ or place' them oa the bulletin 
board. - 

For the artistically gifted, encourage 
them to draw pictures or caricatures of the 
eight ^different MOGs; ) 

* / 
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Activity 10 



: Do not write on this form. 



Objective: I will have my performance evaluated by completing a unit test 



Materials: Test 



ACTIVITY 



Instructions: 



1 * Secure test from your teacher. 

2. Complete all items to the best of your ability. 



How jvill I know Tve completed the activity correctly? , . . I will give my answers toujtfv teacher for evaluatibnV 
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DECISION MAILING 
Weighing Alternatives 




WEIGHING ALTERNATIVES 





This section will help you pull togfether the things you found out about your personal values and about critical J&ctors 
affecting your decision. • ' ■ ' • ^ 

' . : 

WHEBE AM I GOING? ° * ' 

By the time you complete this activity, you have combined yourinterests, abilities, values and other criti/Jal factocs to 
select two MOGS for in depth study. 1 ' * . 

HOWWILLIGETTHERE? HOW WILL I KNOW ... BY 

U List results of values and critical factors activities • I complete the Alternative^Fbrm . 

in grder to effectively weigh alternatives. • 



EKic , m 
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Activity 1 



Do not write on thk form. 



Objective: This exercise is designed to help you think'abgut the important or critical factors you have been examining in 

selecting a career to study in public service. You will be going back to all the finished activities thatare mentioned 
in the list below, and recording the results of those activities. If you have already decided the MOG area studied in 
this exercise may support your idea or suggest other possibilities. For those unsure, it is a practice in (Weighing 
the Alternatives) or deciding between the choices we've already indicated in past activities. 



ACTIVITY 



FIRST: List the three choices of personarfvalues you listed on the final step of the comparison chart. (Values 
Activity No. 3) ^ . 

1. a ^ 

b ^ ^ : 

c ^ 



• 



SECOND: List the three MOG areas you weretnost interested in when you completed the introductory reading. 
^ » (Refer to your test.) 

b - : : 

c 



THIRD: ' List the three MOG areas you were most interested in when the M'OG Fair was completed, 

3. a : 

b — 

c 1 



FOURTH: * List the three arpas in public service that your Holland Self-Directed Test results best related to. Check this. 

4. ^ [ > ^ * ' 

b ''--^^ 

c 

Fl FTH: Now thatyou have pulled out the above four activities; you are now ready to^amine whichiNlOG^syou have 
shown the greatest interest in. Combine your own personal interest and ability with your test results in 
' , ^l&ting two MOGS you would like to study in public service. Your teacher vyill counsel you in making 

this decision when help is needed. ^ * ' 

How will I know Tve done it correctly? . . . When Tve completed the form, and can give the information to the teacher. 



SUGGESTIONS FOR THE TEACHER 

4 * ^ 



Activit/1 - p. 48 


Materials / 
•This activity and a pen or pencil. ^ 

1 

■* « 

✓ * 

^ [ ' ^ ■ 


Purpose 

^ This exercise is designed to help^the 
student coordinate the" activity results from 

, the different sectors of the decision making 
model . Step one calls for the "value" activity 
results, and steps two thru four call for ^ > 
activities that^e.^sure important "critical 

TdCuUrS . 

i 


, Guidance 

Th^"1ti^nuctor shpuld check to see that every- 
one has found the required activities requested. 
Since this activity is a vitaVone, the instructor 
should carefully budget class time, so he or she 
can individually assist students^ The four 
activity' resul|| that are called fot* should be 
' Viewed as tool^fiot answers. The instructor should 
assist students irt. analyzing these an^ other ac-^ 
tivity results, but encourage the -student to weigh 
the alternatives and make their own decisions. 
Guard against students trying to get you to make 
the decision for them. 

— - — 


~ » 

Modifications or Extensions \ ^ 

* *\ ' 

\ 

1 ../ 



\ 



DECISION MAKING 
The Decision 



-YX-> 




DEOiSION 



f You are now ready to review all the alternatives and n;iake a decision, about two MOG's to study in-cfepth. 



HOWWILLIGETTHERE? 

1. Choose two MOG's for in-depth.study* 



HOWWILLI KNOW . . . 

I will complete the "What I have Chosen" sheet 
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Activity 1 



Do not write on this form. 



Objective: After the teacher hascounseled with me, I will list the two MOGS I have Sj?lected. 
Materials: The form listed below and the entire Decision Making packet. 



I have ^li 



ACTIVITY 



'Write our your choices 

1. 

2. - 



Write at least 3 sentences telling why you chose these two MOG's. 



MOG one 




# , . . . , 


MOG two , 






• 














r 







How vyjil I kn^ Tve dope it correctly? 



I will turn this activity in to my teacher« 



SUGGESTIONS FOR THE TEACHER 



m 



Activity 1 


- p . 50 : ' — 


Materials ^ 


• 

Purpose 


This activity and the entire^'Oecision 

naKl ny OOUKicL» 

1 


To finalize the student's choice of two 
Major Occupational Groups by helping^them* 
think through their decision by- requiring 
^in writing the rational for their decision. 


• 




JL^ . Guidance 


Modifications or Extensions 


The instructor may. n^ed tq^gjue ad^tional-^^ 
help to students who are still uncertain about 
their dec if n on. 


• 


• ^- ■ ' ' ' 
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liN-IT TEST 

Introduction: Owentation to Public Service 



r. A chart representing the eight (8) Major Occupational Groups will be presented to you. Each picture 
will be numbered' and it corresponds with the numbered blanks below. You are to^select the best 
answer from the MOG list below and fill in the correct letter. 



ERLC 



1. 

2. 



3, 
4. 



5. 
6. 
7. 
8. 



a. Social and. Economic Services 

b. Hospitality and Recreation 

c. Public Safety, Corrections and 

d. Construction 

e. Health 

f. Manufacturing 

g. ' Regulatory Services and Records 



Judicial Services 



Transportati9n Management 

Business and 'Office 

GpveVnment Agency Management 

Educational Services^ 

Rural, Urban, and Community Development 

Resource Management 



I work at the courthouse. Whenever you buy a piece of property you come to see me, and we record this 
transaction in the deed book. Down the hall you can purchase a marriage licensed What^ajor Occu- 
pational Group are'we employed wifh? ' ^ 



In the space pro videcT after each item, indicate with a "Y" (yes) if the item is included in public 
service, or "N" (no) if the item, is not included in one of the eight subdivisions of the public ' 
servid^ cluster. 



\ Enter Y or N 

a. Transportation Management 

b. Hospitality and Recreation ' < 

c. Social and Economic Services . ~ 
.d. R^^ources Management . 

e. Health - < 



.f. Personal Services 

g. Educational ^Services 

h. Manufacturing 

i. , Communicatlqns and Media 
j. Regulatory Services and 

Records ^ 



I5f? 



I have a difficult job that affects many government agencies, I plan the budgets, salaries, and 
other fiscal matters. Which major occupational group do I represent? ^ 

elect the' item which is iiot in the public service cluster, 

1. (a) educational services, (b) ^marine science, (c} public safety 

2. (a) transportation management^^^^^^^^ (c) health. 

3. (a.) perronal services, (b) urban, rural and commuffTfy development, (c) resources 

"management. 'T*^ ^ 
- 4,* (a) social and ^^conomic services, (b) government agency management, (c) communi- 
cations and media. 

Most public service jobs are funded by - 

Below some family jobs are listed, identify the MOG they belong to and write in the MpG name, 

1 \ A. parks, forests*, fish an/l game 

. ; i: /B, census, licensure,' inspection 

[ ^ C. libraries and museums - . ^ 

, f D. employment, counseling, assistano^ / 



Select the correct adjective from the list below and insert it in the space provfded next to ea 
item, - " V 



ch 



More 
Less 

The Same 



A, » A semi-skilled technician has |_eduGaticni compared to one in the manager'ial- 

B, When one assumes the responsibility of^independent decision making, he/she needs 

education. 




Fill in the missing term(s) on the blanks following questions 9-17:" 

The series of jobs thr^ough which a person might pass in "working his way to the top" js called 
a _^ ^ , >• - • ^ . • 

In this MOG, a person could investigate^^ttie ca'uses of 'an airplane crash, or- function as an air 
traffic controller. Which MOG do these two jobs represent? 



When a higfl school graduate takes a job without further education, the job is ca>led 

tn'Tihe career ladder. • ' - 

We inspect existing restaurants 'for cleanliness, and issue licenses to new restaurants that are 
opening. Which MOG do I represent? ^ . ' 

Into whifh MOG would you place the guidance counselor and principal of your school? ^ 

lution of t|he river near Rome, Georgia was discovered by my co-workers and myself. We work 



The poll I 



very closely with people in the fish and game division. What MOG- do we represent? 

If you were laid Off from your job, needed counseling for your mental problems, and eventually 
needed food stampi* when you couldn't find •a job;, under^whjch MOG would you find all these seryices? 



When you visit a 



The expansion of 



:ourt room and watch a triaj being conducted, what MOG are you observing? 



the city, its planning, and zoning will be guided by this MOG. 



rs ^ ^ 



-1 



\ 



1. 


c 


2.. 


h 


3. 






a , 


5. 


m 


6. 


1 * 


.7. 


k 


8. . 


g 



ANSWER SHEET 
UNIT-TEil 

2. RegulatoTry Services 



4. Government Agency Management 



city (local), state 
and federal taxes 



7. 



A. 
B. 

C. 
D. 



Resource Management 
Regulatory Services and 
Records 

Educational Services 
Social and^Economic * 
Ser\Aices 



a. 
b, 

C- 

d. 
e. 
f. 

g. 



1 . 

i . 

1. 
2. 
3. 
4. 

a. 
b. 



Y 

N 

Y 

Y 

N 

N, 

Y 



h. N- 
N 
Y 



b 
c 
a 
c 

less 
more 



9. Career ladder 

10. Transportation Management-' 

11 . Entrance level 

12. - Regulatory Services cind Records 

13. Educational Services. 



14. Resource Management - • 

15. Social and Economic Services, 

16. Public Safety, Corrections 'and 
Judicial Services 

17. Rural, Urban and Community Development 
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INTRODUCTION TO DECISION MAKING 
■- ~ Answer Key 



Self Check'- Activ.it.y 1 — p. 30-31 



I. 1. Clusters 

« 

2T Public Service. 
• 3. Job Famdly 

4. Career [adder - 



Entry L^el . 

6. Job Mobility 

7. Major Occupational Group 



ERIC 



II. 8. 
9'. 
.10- 

.12. 



Y 
N 
Y 
Y 
N 



■ 13. 
.14. 



M5- N 



•16. - N 
.17: .Y/ 



III, 



IV. Concepts "^bo be covei^ed in.de.foriition Qf public-set'vice." 

1. "Their jobs are suppo.ri:jed%y federal ,"^5 tate gnd local taxes, 



_E_ 
A 



•1. 
■2. 
3. 



B 4. 



i_ 5. 
_C_. 6. 
D 7. 



2. Public service jobSiServe -the* public^and' accomplishes the.'mission of govlrnment at local, 
state and federal leveJs. , ■ ' • ■ --. ■ . 



